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Abstract

This qualitative research study aims to explore challenges of monthly test of grade
seventh EFL teachers during distance learning in the era of COVID-19 pandemic. 7 grade
seventh EFL (English as Foreign Language) teachers were from two different schools,
which contained 3 males and 4 females who were teaching at grade seventh were selected
in the research study. Furthermore, all the participants were interviewed by using semi-
structure interview through Google meeting and Zoom meeting as it was the time of
COVID-19 outbreaks. Whereas, the clusters of data received from participants’ answers
were then transcribed and the findings were themed and discussed to answer the two main
research questions (Table 3 & 4). The finding of the study showed that during the crisis of
the COVID-19, the process of monthly test did not go smoothly and the teachers had tried
different ways in order to access monthly test regularly, those strategies were included three
main themes: 1) Leaving exam paper at school. 2) Sending exam paper through Telegram
or Facebook Messenger group. And 3) Using online platform to design exam paper. Even
though, different strategies of monthly test processing, the teachers still faced many

challenges based on student’s difficulties and abilities.

Keywords: Challenge, EFL teacher, Distance Learning, Monthly test



CHAPTER 1: INTRODUCTION

1.1 Background of the Study

Language is the principal way of human communication. It is formed by words in
structured and conventional way and it is conveyed by sound, writing, speech, or gesture.
Consequently, English language is one of the official languages that human uses widely in the
world regarding communication with people who come from different countries or cultures.
Therefore, the government of Cambodia decided to put English as a Foreign Language (EFL)
that can be taught in the class since 1989 (Saroeun, 2015). Particularly, English language is
also used to adequately for communication, research and continued study by Cambodian
learners (MOEYSS, 2015). Of course, learning English language effectively, the students need
to involve in the class activities in which they can practice their language proficiency with their
friends and teacher. According to Kourieos and Evripidou (2013) stated that teacher has to
engage students in meaningful classroom interactions and assign them in group work regarding
the teacher can allocate them into real life topics and authentic language use have been
emphasized. However, COVID-19 pandemic has become barriers of teaching and learning in
recent year since the teachers and students in Cambodia cannot process their physical classes
as normal in the school. Therefore, they have to adapt themselves into the new context of
teaching and learning that is known as distance learning. In this situation, all Cambodia schools
are kept in closure and teachers have to shift their normal classrooms to distance learning in
order to avoid face-to-face interaction between teacher and students because of COVID-19
pandemic. Consequently, monthly test is one of assessments that teacher uses to identify the
students’ learning outcomes and they also can determine the students’ understanding based on
the students’ performance or results, so it will become one of the crucial problems that grade

seventh EFL teachers will face during the distance learning.



1.2 Statement of the Problem

Assessment is a technique that has received a growing interest in recent decades
because of its potential to improve students learning. Similarly, assessment is one of the key
factors that plays as a role in improving the quality of education and learning process, while it
encourages students to learn effectively through offering feedback from teachers and
measurement of their learning achievement (Abduh, 2021). However, the COVID-19 pandemic
encounters as an international concern and it has changed the educational context all over the
world because of the crisis of the COVID-19 pandemic, the process of teaching and learning
especially assessing assessment cannot go as usual in the traditional classroom. Precisely, to
response this crisis, Cambodia schools have been shifting from traditional classroom to
distance learning in order to keep education in progress. According to Jones, Harland, Reid,
and Bartlett (2009) allocated that an effective assessment requires students to work on exam
paper which shelters different cognitive levels to put up diversity of learners’ competences.
The teachers have to ensure that they provide students with appropriate assessment, which
grounds the students’ individuals content knowledge and situation in order to enhance students’
learning. Otherwise, during COVID-19 situation, the ways that teachers use to assess their
students have changed because of this virus pandemic. The Ministry of Education, Youth and
Sport (MoEY'S) decided to close all educational institutions both public and private schools on
16 March 2020 regarding the response of COVID-19 pandemic prevention (MoEYS, 2020).
Due to this crisis, the current study was conducted to find out grade seventh EFL teachers’
challenges of their monthly test during COVID-19 pandemic in Cambodia’ context. Moreover,
it figured out the ways that they have used to assess their student during this situation since
monthly test is one of the crucial strategies that lower secondary school teachers use to evaluate

and enhance their students’ learning regularly.



1.3 Research Purposes

Due to the importance of monthly test in teaching and learning which is used to identify
the students’ achievement. The study is intended to explore grade seventh EFL teachers’
challenges of monthly test that they have experienced during distance learning in the era of

COVID-19 pandemic.
1.4 Research Objectives

Assessment has a vital role in education in general and it is a crucial technique used to
improve the quality of teaching and learning process. Therefore, the current study aims to
highlight the challenges of Monthly test that grade seventh EFL teachers faced during the crisis
of COVID-19 and in order to contribute the significance in the study, so two specific objectives

as the following:

- To identify how grade seventh EFL teachers at lower secondary school
assessed their monthly test during distance learning in the era of COVID-19
pandemic.

- To explore grade seventh EFL teachers’ challenges of monthly test during

distance learning in the era of COVID-19 pandemic.

1.5 Research Questions

This study examines the challenges of monthly test during distance learning at lower
secondary school in term of spreading of COVID-19 and it attempts to address the following

research questions:

1. What ways did grade seventh EFL teachers use to assess their monthly test

during distance learning in the era of COVID-19 pandemic?



2. What are the challenges of monthly test that grade seventh EFL teachers at
lower secondary school faced during their distance learning in the era of

COVID-19 pandemic?

1.6 Significance of the Study

The result of the study may provide some benefits to the teachers and educational
stakeholders in term of identifying the challenges of monthly test processing that grade seventh
EFL teachers faced during distance learning. This result also may contribute to other grade
seventh EFL teachers to be ready for their preparation in difficult situation and it also may
provide a good model for them to be flexible in order to keep monthly test in progress regularly

with effective assessment during their distance learning.
1.7 Operational Definition of Key Terms
Monthly Test, Distance learning

e Monthly Test is one of assessment that Cambodian teachers use to evaluate their
students’ learning achievement of each lesson or chapter regularly. Therefore, in this
research study, Monthly Test is a regular tool that Cambodian grade seventh EFL
teachers use to measure their students’ achievement of each unit or chapter of the lesson
during distance learning in the era of COVID-19 pandemic.

e Distance Learning is the core strategy of response to the COVID-19 for Cambodian
teachers and students since some parts of the country has locked down and all the
schools are in closure. Therefore, teachers and students cannot access their teaching and
learning in the tradition classes (face-to-face), distance learning is the new way for them

to access their classes.



CHAPTER 2: LITERATURE REVIEW

2.1 Definition of Assessment

Assessment is the wide variety of techniques or tools that educator uses to measure, or
evaluate the academic readiness, learning progress, skill acquisition, and students’ needs for
their learning. Particularly, assessment requires the use of empirical data on student learning to
improve student learning and refine programs (Allen, 2003). It refers to the process of
collecting the information from multiple and diverse sources in place to evaluate or develop
students’ understanding of the content or course (Huba & Freed, 2000). Moreover, Erwin
(1991) revealed that assessment is the fundamental system used to make inferences about the
learning and students’ development. It is the process of designing, analyzing, collecting, or
defining and using information to enhance students’ learning the advent of technology such as
Internet and World Wide Web which has changed the potential for accomplishing learners
around the world increased greatly. Therefore, online learning plays an important role to boot
learner to achieve their needs in the advancing world. Benson (2002) defined online learning
as a kind of distance learning which gains more educational opportunities for learners.
Similarly, online learning refers to the process of learning that take place partially or entirely
over the internet and it is known as a distance learning (Means, Toyama, Murphy, Bakia, &
Jones, 2009). Therefore, in difficult situation, all the schools in Cambodia have closed in order
to prevent Cambodia people from the spreading COVID-19. In this case, distance learning is

the way that Cambodian teacher use to keep their teaching and learning in progress.

2.2 Types of Assessment

Assessment occurs to provide the opportunities for teacher and students to develop

skills and knowledge and it help teachers to go insight into challenges students were



encountering (Russell & Airasian, 2012). Specifically, Dixson and Worrell (2016) defined two

main types of assessment; formative assessment and summative assessment.

Formative assessment is well known as an assessment for learning which is used to
enhance students learning (Clark, 2010). According to Black and Wiliam (2010), formative
assessment contains teacher and students’ activities in assessing themselves to provide
information to be used as feedback in order to modify teaching and learning activities.
Formative assessment also uses to enhance interventions to develop students learning
(Brennan, 2006). The goal of formative assessment is providing ongoing feedback that
instructors can use to enhance their teaching as well as to improve students learning

(Greenwich, 2021).

Summative assessment refers to the assessment that is taken at the end of the unit,
chapter, or course in order to evaluate students learning by seeing the against some standard or
benchmark (Eberly Center, 2015). Similarly, Knight (2002) defined summative assessment as
a tool that provides detailed information of students or teacher learning activities regarding
their completion of session or study period. Moreover, summative assessment goal is known
to evaluate student learning in order to complete the unit or session (the end of the session or
unit) and it often has high stakes and is treated by the students as the priority over formative

assessment (Greenwich, 2021)

2.3 Advantages and Disadvantages of Test

Many changes in education policy are created to figure out standards of learner’s
achievement. Thus, the most important one is assessment policy. Particularly, there are two
ways of competing claims that can consider as standards for assessment. Meanwhile, among
both education community and parents are a common sense assumption and widespread.

Therefore, we can say that summative assessment in the pattern of tests and examination, is a



main source of motivation in the process of teaching and learning. Wynne et al. (2002) stated
that in England and USA, when assessment is conducted as summative which has expanded
for many years, the increasing of scores year on year has found and it has been contributed in
part of the implementation of tests. Regarding the test, Crocker and Algina (1986) also claimed
that A test can be a process and procedure which was used to obtain information about the
optimal performance of the students or typical performance of individuals. According to the
words form these scholars, we can see that test is very important and it contributes a good
practice to the students in order to gain more motivation in their learning. However, Bachman
(1990) revealed that A testing should not get in the way of construct being measured and less
importance for test developers since the results of test could not be the real measures of

students’ abilities anymore

2.4 Monthly Test in Cambodia’s Context

Assessment is integrated in the teaching and learning process that it can be used to
facilitate students learning and improving instruction. MOEYS (2015), Assessment is assessed
the learning outcomes such as knowledge, skills and attitudes achieved by learners and it stated
that teachers use assessment regularly to evaluate students’ learning in order to collect
assessment data, analyze and refine the competencies of learners after teaching and learning
activities. Moreover, MOEYS (2015) categorized assessment into four levels (Regional and
International Assessment, National Assessment, School and Grade Level, and Grade
Level). One of the four levels, Grade Level Assessment is an assessment that is conducted to
assess the learners by teachers and it concentrates on the skills, knowledge and attitudes that
learners completed from each lesson or chapter by using problem solving exercise, quiz, class

discussion, assignment, small research project, monthly test and son on.



Monthly Test is one of the tools that teachers regularly use to evaluate students learning
achievement of each lesson or chapter at the end of the month. This kind of assessment requires
Cambodian teachers in public school to complete regularly in order to collect data of students’
understanding of the lesson. Thus, all the information of the students which teachers gained
from Monthly test will be a fundamental source that teachers can use to reflect on their teaching
or they can provide feedback in order to modify teaching and learning activities and it is a
requirement of Cambodia Educational curriculum in which teachers have to complete every

month (MoEYS, 2015).

2.5 Involving Teachers and Schools in Response of COVID-19 Pandemic

The world is advancing constantly since the advent of new technologies play important
roles to facilitate human life. Particularly, earlier studies of distance learning revealed that these
technologies were not remarkably different from regular classroom in term of effectiveness
(Means et al., 2009). Due to online instruction is not worse than traditional instruction in term
of student outcomes; it could be justified on the fundamental of cost efficiency or need to
provide access to learners in setting where face-to-face instruction is not feasible.
Undoubtedly, COVID-19 has sprat out in recent year (2019) and most of the schools are closed
but schooling is still going on because we care about students’ future. Previously, because of
this crisis virus, it carried out crucial that teachers have to find ways to teach or see what
students are learning in the new context with the impact of COVID-19 (Miller, 2020).
Therefore, in the early stage of COVID-19 pandemic, MoEY'S established a set of guidelines
in term of teachers’ roles and responsibilities in this era. Therefore, MoEYS provided a full list
of platforms (both online and television) broadcasting continuous learning program. it was
given to the school directors and teachers regarding (1) form online learning groups with
students and parents or guardiancies; (2) inform how to access continuous learning program;

(3) ensure students could access additional paper-based learning materials/textbooks; (4) apply



home visits to facilitate and monitor distance learning activities. Consequently, on 08 June
2020, MoEYS delivered more detailed the teachers’ role and other education professionals in
support of distance learning. Moreover, weekly paper-based resources are expected to provide
to the students by teachers in order to give worksheet or workbooks weekly. MoEYS revealed
that some teachers have established online learning groups by using Telegram and Messenger
social media platforms, which contain 5 to 10 students. a number of them conducted small
group learning activities based on the recommendation weekly by MoEYS regarding the
outreach visits to their students and the teachers provided feedback through their students’
homework assignments. Furthermore, some of teachers used assessment tools to evaluate their
students’ learning and many of them conducted interactive classes online through smartphone
to the stream the lessons. The recent school visit also allocated that some schools are
proactively and they provided paper-based worksheets on a weekly basis for their students

regularly (MoEYS, 2020).

2.4.1. Distance Learning in Cambodia

The core strategy of response to the COVID-19 pandemic is development of distance
learning service for children and it was developed from ECE through to secondary education.
Therefore, in March 2020, MoEYSS started to construct online lessons, which are mainly
focused on Grade 9 and 12 since these grades have annual national examinations. Particularly,
because of the extended school closure, the distance learning content was developed to reach
students from early childhood to grade 12 (all levels of students) and it also included ethnic
minority communities and children with hearing difficulties. The continuous learning grammes
are accessed through Facebook, You Tube, education television channel (TVK2), and radio.
The purpose of continuous learning program is (1) to response to the COVID-19 emergency.
(2) require students to adopt a different learning methodology (E-learning instead of face-to-
face classroom-based learning). (3) conduct new program for teachers and it is an element that

9



enhance students’ learning by doing, and (4) establish parental engagement in their children’s

use of these program where it’s significant is used to determine their children’s learning

experience (MoEYS, 2020).

2.4.2. Students’ Engagement in Distance Learning

According to MoEY'S (2021) showed that 70 per cent of students from all levels were
able to access distance learning program and there were four types of method that students
most frequently used to access distance learning. First, using paper-based worksheets and other
paper-based learning materials given by their schools. Second, utilizing online videos created
by MoOEYS that posted on social media and other platform for continuous distance learning.
Third, attending in online class that scheduled by their school and finally, learning through the
national TV education broadcasts. The study also indicated that 35 per cent of students involved
in distance learning around four days per week, while 30 per cent engaged three days per week,
22 per cent learned every day and the lowest of attending in distance learning was 13 per cent
of them engaged only one day per week. However, due to the distance learning the common
barriers were reported by the respondents such as; distance learning requires students to pay
for internet or cable TV that caused them financial problem (51 per cent). 40 per cent has
problem with internet connectivity, whereas 22 per cent lack of content knowledge of
caregivers and lack of caregivers’ time in supporting learning at home was 20 per cent. Besides
that, the critical areas of support in distance learning which were asked by students and
caregivers, 64 per cent responded that is to increase of resources and practical guideline for
families and caregivers in term of providing the support to children, even more than financial

support.
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2.4.3. Challenges during Distance Learning

The necessary actions to prevent the spread of COVID-19, the Royal Government of
Cambodia decided to close all educational institutions; both private and public schools
regarding the preventative measure against the spread of COVID-19 since 16 March 2020
because they found some cases that had positive with COVID-19. Due to the impact of COVID-
19 pandemic, 15,482 schools from pre-school to upper secondary schools and about 3.2 million
students were affected. Despite to keeping teaching and learning in progress, MoEYS of
Cambodia decided to access continuous distance learning regarding to COVID-19 prevention.
Precisely, in the roll of distance learning service, there are some challenges for children such
as many of children cannot access in this type of learning since they are from poor family or
they are living in remote areas that they either have regular internet access or do not have
internet at all. Furthermore, some of them do not even have a television, a radio, or satellite
dish to access their learning in this situation. Moreover, MoEYS and UNICEF (between 21
May and 21 June) conducted an online survey, in which contained 577 respondents from 21
province. This study revealed that in accessing continuous platform and distance learning
services, the common challenges met by participants were 54 per cent of them have poor
internet connectivity, 42 per cent faced financial problem, 23 per cent have inconvenience
related to needing to share device, 10 per cent have poor television or radio coverage where
they live. Particularly, some of them (22 per cent) do not aware of television schedules for
continuous learning program, while other 18 per cent do not have time to learn because of their
daily chores or taking care of their siblings. Furthermore, the result claimed that in order to
access regular videos of the lesson require students to pay 1$/week in order to access their
smartphone internet data and it is considered as a barrier to many families. According to a rapid
assessment by MoEYS Primary Education Department (PED) on distance learning revealed

that among 513,303 students in primary schools (grades 1-6), 24 per cent of them have involved

11



in e-learning on television, while 22 per cent of them have accessed via Facebook.
Consequently, the survey also showed that only 24 per cent of teachers assigned homework for
their students and only 7 per cent of the students were involved with teachers’ question-and-
answer session. Due to these challenges, MoEYS has cooperated with its partnerships, DTV
Cambodia, and Metfone (provides free internet connection for teachers and students) in order

to attempt to make distance learning more accessible (MoEYS, 2020).
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CHAPTER 3: RESEARCH METHODOLOGY

3.1 Research Design

This study is conducted among grade seventh EFL teachers who are teaching at lower
secondary located in Thong Khmum district Tbong Khmum province, Cambodia. Therefore, a
case study research design, which is one of the research designs in qualitative method is
employed in this current study since it is used to investigate a contemporary in depth and to
identify a topic that contributes itself to in depth analysis in a natural context, which gains the
information from multiple sources (Hancock & Algozzine, 2006). Hence, this research study
gathered the in-depth data through a bounded system regarding the challenges of monthly test
and how grade seventh EFL teachers assess their students during distance learning in the crisis

of COVID-109.

3.2 Sample Size and Sampling Technique

The key purpose of this research study is to explore challenges of monthly test that
grade seventh EFL teachers have faced during their distance learning and their strategies that
they had used to process Monthly tests. Thus, 7 grade seventh EFL teachers who are teaching
at lower secondary school that located in Tbong Khmum district, Tbong Khmum province,
Cambodia were asked consent to participate in the study by purposive sampling technique
because this technique helps the researcher to gather clear and comprehensive data from the
sample who have experienced. Furthermore, some areas in Cambodia are lockdown because
of the COVID-19 spreading. The researcher contacted all the participants through smart phone

and all the information was processed through online in order to avoid face-to-face.

3.3 Research Instrument

Instrumentation is the important step which is used to describe the process of preparing
to collect data of the study and it is not only the selection or design of the instrument but it also

13



defines the procedure and conditions in which the instrument will be administered (Fraenkel,
Wallen, & Hyun, 2012). Previously, as this study employs qualitative method, in which a case
study is conducted, the current research study will be designed by a semi-structure interview
to provide the opportunity for participants to share or demonstrate their individual experience
of Monthly test’s challenges that they have faced during distance learning. Moreover, all the
statement stated in Khmer language in order to gather in-depth and clear information and a
semi-interview was conducted through online tools such as Zoom or Google meet since during
the crisis of COVID-19 Cambodian people are not allow to walk across their areas regarding

to avoid face-to-face interaction.

3.4 Data Collection Procedure

This section describes the procedures that the researcher used to collect data.
Objectively, semi-structured interview was employed in this research study in order to collect
EFL teachers’ experience on challenges of monthly test that they have faced during distance
learning and how did they assess their students during the situation of COVID-19 pandemic.
Therefore 7 EFL teachers who are teaching in grade seventh were asked consent to participate
in interview process individually about 15 to 20 minutes for each thought online by using Zoom
app or Google meeting. Moreover, all the participants were asked permission to record their
voice during interview since it is helpful for researcher to clarify any information that does not

clear or obscure during interview. Moreover, all the information was kept confidentially.

3.5 Data Analysis

The qualitative data analysis was conducted to analyze and interpret the data from
interview and then it was transcript what was the participants stated by taking note and listening
from the recording video word by word to make sure that all the data was valid and accurate.

Moreover, it was encoded in the computer with the interviewed notes and records. Regarding

14



this, the researcher was able to summarize and analyze all information from the answers of
transcriptions which was converted from Khmer to English by writing very detail and thorough

descriptions with some short quotes from the participants.

3.6 Ethical Considerations

This study conducted by putting great attention on confidentiality and anonymity.
Therefore, the researcher will ask participants for agreement or consent before conducting the
interview and all the participants’ information was kept confidentially. Moreover, the
researcher informed the participants regarding the purpose and procedure of the study in order
to build more trust and be ensure that the participants was not harmed in any ways of mentally,

socially, or physically from this research study.

3.7 Scope and Limitations

- Scope of the study: the research study aims to conduct with grade seventh EFL teachers
at lower secondary school in grade 7 that locates in Tbong Khmum district, Tbong
Khmum province, Cambodia. Particularly, this research study aims to explore EFL
teachers’ challenges of monthly test and the ways that they have used to assess their
students during distance learning in the era of COVID-19 pandemic.

- Limitation of the study: in this study, there have a few limitations such as: the scope of
the research is focused only on grade seventh EFL teachers at lower secondary school
(public) and there are only 7 EFL teachers who were teaching Grade 7. However, in the
future study, researchers should conduct with more participants since will help to

narrow down the gaps between these types of challenges.
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CHAPTER 4: RESULTS

This chapter, the researcher will illustrate two main findings, which respond to the two

research questions as the following:
4.1 Demographic Information of Participants

Table 1: Contains sex, experience, and coding of the participants.

Participants Sex Experience Coding
Teacher 1 from School A Female 3 years SAl
Teacher 2 from School A Female 3 years SA2
Teacher 3 from School A Male 4 years SA3
Table 2: Contains sex, experience, and coding of the participants.
Participants Sex Experience Coding
Teacher 4 from School B Male 3 years SB4
Teacher 5 from School B Female 1 year SB5
Teacher 6 from School B Male 4 years SB6
Teacher 7 from School B Female 2 years SB7

4.1.1 Question 1: What ways did grade seventh EFL teachers use to assess their

monthly test during distance learning?

The purpose of research question 1 is to seek for grade seventh EFL teacher’s strategies

of accessing their monthly test during distance learning in the era of COVID-19 pandemic.

According to the transcripts of the interviews with SA1, SA2, and SA3 from school A

revealed that in the process of monthly test they had to create the exam papers by their own

and then forwarded to the homeroom-teachers who would deliver to the students. Meanwhile,
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the students had one week to finish all the tasks and then returned to their homeroom-teacher.
Moreover, the homeroom-teachers had to handle the whole process of monthly test until reach
the total score. Differently, SB4, SB5, SB6, and SB7 from school B had to design and
delivered the exam paper by themselves. Regarding this process, the teachers in school B
designed exam paper every week, which means the students had to do the tasks four times a
month and the total score of the four weeks was the result of the monthly test. Overall, the
grade seventh EFL teacher’s strategies of accessing the monthly test were guided by school

principal and they were obtained three main strategies, as follows.

1. Leaving exam paper at school: based on the SA1, SA2, SA3, SB4, SB6, and SB7’s
answers, most of the teachers left their exam papers at school because some students
did not have smart phone or any devices to access the internet, so this strategy would
help those students to involve in the process of monthly test. This method, the students
were asked to go to school by taking turn and they must keep the social distance.
Therefore, they needed to follow the preventive measures in order to stay safe from
COVID-19. In addition, according to SA1, she assigned her students into group based
on their location (the students who live close or in the same village) and the leaders of
each group had to go to school alone to take the exam papers and then shared those
papers to their group members. She added that,

This technique is helpful for the students and it is easy for me to
control. One more thing, my students and | can keep the social
distance and reduce the students’ movement from one place to

another place, compared to other techniques that | had used.

2. Sending exam paper through Telegram or Facebook Messenger group: This way,

SA1, SA2, SA3, SB4, SB5, SB6 and SB7 took the picture of the exam papers and then
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dropped into the Telegram or Facebook messenger group directly to the students. This
method greatly reduced the risk of COVID-19 spread since the students just stayed at
home and did the exam with their phone. Additionally, the students who had smart
phone or other devices that could access internet, they could share the exam paper with
their friends who did not have. SB4 stated that

Using Telegram group is easy for me and my students because they

no need to come to school and stay safe from the COVID-19, but I

cannot handle the effectiveness of the exam since they can share the

answers to each other during taking exam.
Using online platform to design exam paper: SA1, SA2, and SA3 who came from
school A were learning how to design exam paper through SIS program (School
Information System) and implementing which the teachers could use to access the class
and exam paper easily. This program was organized by the Ministry of Education Youth
and Sport in the cooperation with Metfone Mobile, which was the enhancement of
distance learning service to respond the crisis of COVID-19. However, this program
was being in the stage of training and they supposed that it would contribute the best
result in the implementing. SA2 mentioned that:

SIS is the platform that contains lives teaching platform, schedule,

and table of the students’ result that the teachers can access their

teaching and Tasks helpfully and the teachers also can access any

tasks easily. Nevertheless, this program is being in the process since

the teachers are been training and then they will transfer to the

students.

Meanwhile, SB4, SB5, SB6 and SB7 from School B were being in the stage of

Google form implementation and this program was defined to apply in the process of
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Monthly test by the school principal. Therefore, this program was a new strategy for
the teachers and students, which was used to respond to their teaching and learning in
the new context during the COVID-19 pandemic.

Regarding this, SB4 specified that, “This platform is implemented in the purpose of
facilitating the teachers’ work and involving the students to get used this program

before participating in the national exam.”

4.1.2 Question 2: What are the challenges of monthly test that grade seventh EFL
teachers at lower secondary school faced during their distance learning

in the era of COVID-19 pandemic?

The purpose of research question 2 aims to identify challenges that grade seventh EFL
teachers had faced during the processing of monthly test.

The transcripts of participants’ answers given in Table 3 by 3 teachers who were
teaching in school A had stated some challenges of monthly test processing that the they had
faced during distance learning. While, Table 4 which revealed by 4 participants from school B.
According to these answers, the teachers tried to use different strategies including technology
tools and physical works in order to involve their students in regular monthly test. However,

the different challenges had stated from the participants.
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Table 3: Transcription of the answers from the semi-structured interviews with the teachers in School A, which is included 3 teachers (2 females)

Leaving exam paper at school Sending exam paper through Telegram or Using SIS program to design exam paper
Facebook Messenger group

- The students delayed to turn back their exam -The students relied on the previous results -The teachers had less understanding of using
paper or some of them did not send back. (SA1, which, the students passed the exam without technology (SAL, SA2, SA3)
SA3) taking exam (SAL, SA2, SA3) - Some teachers did not have computer to access
- The students followed their parents to a distant - The students were busy with their housework or  new platform (SIS) that provided by MoEYS
farm and the teachers could not contact them.  chores, so they did not have time to study or to  or school principal. (SA2, SA3)
(SA1, SA2) take exam. (SA2) -The teachers did not familiar with new
- The students were careless and ignored their -The students did not pick up teachers’ phone and  technology (SIS) and needed time to learn
exam because they depended of the previous it was difficult to contact them (SA3) before implementation. (SA1, SA2, SA3)
result that all the students had pass the exam -Some students did not have smart phone or any -SIS platform was complicated to use since it
automatically. (SA2, SA3) devices to access their exam. (SAL, SA2, SA3) was not completed of updating. (SAl, SA2,
- The teacher could not go to meet all of their -The students could not get information of taking ~ SA3)
students because of the crisis of COVID-19 in  exam because they did not have smart phone or -SIS platform could not combine the students
the community. (SA1, SA2, SA3) live far away from school and their classmates.  from different classes to study at the same
(SAL, SA2) time. (SAL, SA2, SA3)
- The students had changed their phone number, -1t was complicated for students since they have
so the teachers could not contact them to less understanding of using SIS platform (SA2)
exam.(SAl)
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Table 4: Transcription of the answers from the semi-structured interviews with the teachers in School B, which is included 4 teachers (2 females)

Leaving exam paper at school

Sending exam paper through Telegram or
Facebook Messenger group

Using Google form to design exam paper

- Because of the spread of COVID-19 in the
community, the students could not go to take
their exam paper at school. (SB4, SB6, SB7)

- The students took risk of COVID-19 infection
when they went to school at the same time and
did not keep social distance. (SB4, SB6)

- The students did not turn back their exam paper
on time or some students did not send back.
(SB4, SB6, SB7)

-The students were careless and ignore their
exam because they depended on last year result

the passed the
automatically. (SB5, SB6, SB7)

- The students who did not have a smart phone

which student exam

and they lived far away from others, cannot be
involved in the exam. (SB4, SB5, Sb7)

-The results of the exam were less effective
because the students had opportunity to share
their answers to one another. (SB5, SB6)

- Sometime the students did not understand how
to do the exam since they missed instruction
from the teachers. (SB6)

-The teachers had difficulty in correcting the
exam paper because the exam paper did not
clear when it was converted to image. (SB5,
SB7)

-Using Google Form got less result because
some students could not join while they did not
have smart phone or had problem with using
technology. (SB4, SB5)

-Both the teachers and students had little
understanding of using technology. (SB4, SB5,
SB6, SB7)

-The students and teachers had difficulty with
creating E-mail to log in the Google form or
other platforms. (SB4, SB5, SB6)

- The teachers and students did not familiar with
Google form, so they needed time to learn.

(SB4, SB5, SB6, SB7)
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CHAPTER 5: DISCUSSION

Regarding research question 1 about teachers’ strategies of accessing their monthly test
during distance learning in the era of COVID-19 pandemic showed that grade seventh EFL
teachers used different strategies to process their monthly test during this pandemic and it was
depended on students’ ability of needs. Therefore, this finding supports the previous studies,
which claimed that some students were able to process their learning through four types of
method such as some of them worked on paper-based worksheets or other paper-based
materials given by their teachers and they utilized online videos created by Ministry of
Education, Youth and Sport that posted on social media. Other platform is also one of the
strategies. Another way is attending in online class that was scheduled and beside that they

could learn through the national TV education broadcasts (MoEY'S, 2021).

In addition, this finding revealed that the teachers and students were enhancing their
ability of using technology to support in teaching and learning and this result respond to Means
et al. (2009) claimed that using technologies to support teaching and learning was not
remarkably different from regular classroom in term of effectiveness . Of course, the COVID-
19 pandemic motivated them to respond by varieties of strategies in teaching and learning
process because this finding showed that school A and school B were trying different online
platforms to ensure that their teaching and learning were still in progress. The previous studies
stated that extended school closure in Cambodia during the COVID-19 pandemic assisted to
develop distance learning content from different ways, which was included both traditional and
online platform. Regarding this result, they also said that all the online platforms were
conducted to respond to the COVID-19 emergency and it required teachers and students to
adopt different teaching and learning methodologies (E-learning) while Jones et al. (2009) said
that effective assessment required the students to work on paper. Moreover, it is an element of
enhancement students’ learning by doing while it can establish parental engagement in their
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use of new technologies as a learning experience (MoEYS, 2020). It is essential that teachers
must be smart and flexible in order to ensure their teaching and learning process and students’
learning outcome. Meanwhile, students’ assessment is really important to reflect what they
have learnt and to see the weakness of the students or points to improve. Miller (2020) also
stated that students’ evaluation points out the ability of students’ learning that the teacher can
use to reflect about their teaching strategies (to change or keep the same) to ensure the good

result of the students.

According to research question 2 about the challenges of monthly test that grade
seventh EFL teachers at lower secondary school faced during their distance learning in the era
of COVID-19 pandemic, the finding of the study was similar to the previous study of MoEY'S
(2020), which pointed out that some students were facing challenges in their learning. They
did not have kinds of technology device to support in learning and some of them always had
internet connection problems or there was no internet at all in the local since they were from
poor family or were living in the remoted areas. Of course, the common barriers of distance
learning in this current situation were some students require paying for internet or cable TV
that caused them financial problem. Whereas, some of them lacked of content knowledge of
caregivers in supporting learning at home. Additionally, based on finding of the study, some
challenges popped out such as; some students ignored to take monthly test since they relied on
last year result which they moved up to next grade without taking any examinations according
to the decision of Ministry of Education, Youth and Sport in 2019 (Table 3 & 4). Moreover,
the results of monthly test might not guaranty effectiveness because the student had opportunity
to share answers to their friends during taking the exam. This was a concern for teachers while
they applied electronic or online platform such Google form, Telegram, Facebook messenger,
or extra (Table 4). However, the teachers also tried to use different strategies in order to respond

to their monthly test’s challenges as an evidence; they were trying to use both offline and online
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strategies. Therefore, the finding also allocated that monthly test is really important for grade
seventh EFL teachers even though in the spreading of COVID-19 pandemic, but they overcame
doing it. Likewise, Crocker and Algina (1986) a test is a procedure of process of obtaining
learner’s optimal performance or typical performance of individuals. Nevertheless, it would
not be the real measures of students’ abilities, if the test should not get in the way of construct

being measured (Bachman, 1990).
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CHAPTER 6: CONCLUSION

Finding of the study was evident that the process of monthly test during COVID-19
pandemic did not go well and smoothly since it is a new context of teaching and learning for
both teachers and students. Actually, Clark (2010) monthly test is one of student’ evaluation
process, which the teachers regularly use at the end of the month in order to identify students’
achievement of each lesson or chapter. It was similar to the theory of MoEYS (2015) stated
that monthly test requires Cambodian teachers in public school to complete regularly in order
to examine students’ understanding of the each lesson. The data of this test would be
fundamental sources that the teachers use to reflect on their teaching result in order to modify
teaching and learning activities in the better way and to used as an evidence of students’

upgrading of grade level.

Based on the finding also revealed that during current situation, the teachers pointed
out many strategies to respond during school closing. According to participants’ answers, main
three ways that they applied to access monthly test to the students: 1) Leaving exam paper at
school, the students required to school directly by taking turn in order to keep social distance.
This method was helpful for students who did not have ability to pay on internet connection or
buy smart phone but it was still a challenge for the students stayed away from school. 2)
Sending exam paper through Telegram or Facebook Messenger Group: this way, the
students did not take risk to the crisis of COVID-19 since they just stayed at home and took
their exam through smart phone or computer. Anyway, it could not work with the students who
did not have technology devices such as smart phone, iPad, computer, or internet connection
because some of them had problem with family financial. 3) Using online program to design
exam paper: this method was organized by the Ministry of Education Youth and Sport in order

to develop the distance learning service during the crisis. However, it was more challenge for
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teachers and students since they had to spend time to learning in order to familiar with new

context of technology.

Regarding the process of monthly test, the teachers figured out many challenges
because some students were from poor family, so the problem of family financial was the most
challenge for them to pay on any technology devices such as smart phone, iPad, computer, or
internet connection in order to work on online exam. Moreover, some of the students seemed
careless or ignored their exam because depending on the previous result that the students were
allowed to up level without taking any exam, while others were focused on their chores such
as housework, taking of younger sister or brother. Besides that, some of them had to follow
their parents to work on farm, which was far away from home and school, so they could get
the information of their exam or monthly test. Whereas, some teachers did not feel familiar
with the new technology which could use to facilitate their teaching and learning especially

monthly test processing.

It is essential that finding of the study may play little generalization of strategies and
challenges that grade seventh EFL teachers faced during the pandemic. Due to time constraints,
the research study could conduct with only several samples, so the next study of this paper may

need to conduct with more participants or schools to ensure of the paper is more standard.
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APPENDIX A: QUESTIONGUIDE IN ENGLISH

Research Protocol

Topic: Exploring Grade Seventh EFL Teachers’ Challenges of Monthly Test

during Distance Learning in the Era of COVID-19 Pandemic:

Research Objectives:

- To identify how grade seventh EFL teachers at lower secondary school assessed
their monthly test during distance learning in the era of COVID-19 pandemic.
- Toexplore grade seventh EFL teachers’ challenges of monthly test during distance

learning in the era of COVID-19 pandemic.
Research Questions:

1. What ways did grade seventh EFL teachers use to assess their monthly test during
distance learning in the era of COVID-19 pandemic?

2. What are the challenges of monthly test that grade seventh EFL teachers at lower
secondary school faced during their distance learning in the era of COVID-19

pandemic?
Semi-structure Interview questions

I.  Demographic information

1. May I know your name, please?

3. How long have you been teaching English at public school?
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4. What levels are you teaching at public school? (primary, lower secondary, or

upper secondary)

Il.  The Perspective Towards Teaching in the Era of COVID-19 Pandemic.

7. How do you feel about distance learning in the era of COVID-19 pandemic?

I11.  The Strategies are Used to Assess Monthly Test

9. Because of the COVID-19 pandemic, did you assess the monthly test to your

students?
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V.

The EFL Teachers’ challenges of Monthly Test

13. What the challenges of monthly test did you face during distance learning?
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